Specialized Knowledge and Skills of Occupational Therapy Educators of the Future

Introduction
In 2006, the American Occupational Therapy Association (AOTA) articulated a Centennial Vision statement for the profession as it nears its 100th anniversary. This statement affirms that
We envision that occupational therapy is a powerful, widely recognized, science-driven, and evidence-based profession with a globally connected and diverse workforce meeting society's occupational needs. (AOTA, 2007) .
This vision reflects the long-standing commitment of the profession to serve society in ways that are relevant and forward-thinking. As social concerns evolve, occupational therapy practitioners must understand the occupational implications of broad contextual issues that affect health and well-being directly and indirectly. Global effort to deal with climate change, for example, are causing downward economic pressures on middle-class living standards, thus altering daily routines, limiting occupational opportunities, increasing chronic health conditions, and reducing access to health care (Kawachi & Wamala, 2006) . Occupational therapy practitioners need not only know how to respond to evolving social needs; they need to do so quickly, creatively, and proactively.
Occupational therapy education is critical to the achievement of this vision in 2017 and beyond. The constellation of skills and attitudes occupational therapy practitioners must possess are the result of their inherent abilities and motivations refined into long-standing dispositions through a deliberate educational process. Indeed, occupational therapy education embodies the aspirations for the kind of society we wish to see. To talk about the purpose of the profession is also to talk about the purpose of occupational therapy education, as it is here where these aspirations are nurtured and shaped.
Use of This Document
Occupational therapy is essentially an educative profession. Occupational therapy practitioners are skilled at analyzing limitations that may result in diminished occupational participation and designing therapeutic programs through which people learn new skills or re-learn skills lost to illness, injury, or contextual constraints. While to some degree all occupational therapy practitioners are educators, this document focuses on recognized roles related to education in the profession (Academic Program Director, Academic Faculty, Academic Fieldwork Coordinator, and Fieldwork Educator). The purpose is to articulate the attributes practitioners should possess in such roles in order to have an enduring legacy in the fulfillment of the Centennial Vision and beyond. These attributes are described in the language of possibility, including the characteristics of innovator/visionary, scholar/explorer, leader, integrator, and mentor. Because the embodiment of these attributes is developmental, they are described in a continuum of experience from novice, intermediate, and advanced practitioner.
The context surrounding the educator will determine which attributes are most needed and/or appropriate. While all professionals will demonstrate some aspects of the attributes, not everyone is expected to achieve the advanced level in all the attributes. Indeed, because of experience, available opportunities, 
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and personal curiosities and strengths, an educator will likely demonstrate some attributes at the novice level while demonstrating others at the intermediate and advanced levels. Therefore, the purpose of this document is not to identify rigid standards of performance but rather to serve as a guide of desired attributes toward which an educator may aspire in order to contribute to the fulfillment of the Centennial Vision and beyond.
It is recommended that this document be used as an aid in the articulation of the professional development plans of faculty. Such plans are essential in their growth and are required by the Accreditation Council for Occupational Therapy Education (ACOTE) for all program directors and faculty who teach two or more courses (ACOTE, 2006, Standard A.5.2) .
Desired attributes include the following:
• Someone who embraces new directions, is forward-thinking, projecting into the future. This person thinks outside of the traditional confines of the profession to predict and propose how to meet future societal needs. A visionary can see past traditional boundaries to new possibilities at all levels of personal and societal life.
• A scholar/explorer is someone who seeks, uses, and produces knowledge and effectively disseminates new findings to internal and external audiences. These individuals use a critical, theoretically grounded, and systematic approach in their scholarly endeavors to produce outcomes that inform and address societal needs.
• Someone who analyzes past, present, and future trends and develops solutions to problems or strategies for taking advantage of opportunities by collaborating, inspiring, and influencing people to create a desired future.
• Someone who seeks and finds divergent information, perceives meaningful relationships, and makes connections through analysis to create a new, more coherent understanding.
• A trusted role model who inspires, encourages, influences, challenges, and facilitates the growth and development of others' goals and aspirations. This involves a collaborative process that may be between peers, colleagues, experienced and inexperienced individuals, practitioners and academicians, and others. The mentor may function in various roles such as educator, tutor, coach, counselor, encourager, consultant, etc.
As stated earlier, the embodiment of these attributes is developmental, and not all tributes are likely to be developed at the same time nor needed equally. An educator can demonstrate an attribute at a novice level while demonstrating another at an advanced level. In this document, novice performance is understood as beginning expertise, as when a person has had limited experience in an area and therefore has limited familiarity with the associated knowledge or its application. Intermediate performance is understood as consistent demonstration of and attribute in specific situations as a result of prior experience in those situations. Finally, advanced performance is understood as the ability to demonstrate an attribute in multiple situations, including some in which a person has no prior experience. Advanced performance denotes a high level of expertise.
In Tables 1 & 5 , each attribute is represented, summarizing how it might be demonstrated in each educator role. It is assumed that the incumbent in a role has met or exceeded occupational therapy practitioner competencies described in the Standards for Continuing Competence (AOTA, 2005) . The attributes are general statements and specific characteristics may not apply to all situations. 1. Seeks and obtains leadership role as representative from OTA/OT/OS department on institution-wide committees and organizations where collaboration occurs between various disciplines of study.
1. Takes responsibility to develop systems to manage data for record keeping, fieldwork contract agreements, confidential student health records, and so on to ensure compliance with standards and legal requirements of local, state, and federal jurisdictions. 2. Develops a working relationship between the institution and fieldwork sites to facilitate ongoing collaborative partnerships to support education and practice. 3. Assists and monitors students in the development of their successful transition from the academic to the fieldwork portion of the educational program. 4. Evaluates the ongoing effectiveness of the fieldwork program, including student performance and fieldwork site integration of academic curricular design.
1. Analyzes current and future trends in OT practice to develop fieldwork settings to reflect emerging practice.
1. Critically reviews site-specific fieldwork program to ensure that quality learning experiences reflect best practice. 2. Advocates for department-wide participation in fieldwork education. 3. Facilitates student's transition into practice.
1. Modifies site-specific fieldwork objectives to ensure that high-quality learning experiences reflect best practice.
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